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Abstract 

Technological developments, which entered into educational environment, led up new developments on behalf of 
rescuing education from locking in certain environments by expanding its domain. One of these developments, subject of 
our study, is the learning model called Flipped Classroom. In this model, students are able to continue their education 
without depending on their teachers and classrooms and breaking off from them. This model may be more effective 
particularly for the courses aimed at teaching skills. Turkish education is a course thought for basic language skills. Basic 
language skills require practice rather than theory. Learning and teaching of a skill can be provided as a result of effective 
use of the practice environment. It is expected to be learned at the highest level by a model which is called Flipped 
Classroom and settled to the literature as ’’Flipped Classroom’’. For this purpose, the field related to Flipped Classroom 
model was browsed at first, and then theoretical framework of the study was created by reaching relevant sources and the 
emphasis was laid on the availability of this model in Turkish education. Recommendations related to field of the study 
were made. 

Keywords: flipped classroom learning model, Turkish education, availability 
1. Introduction 

1.1 Education and Technology 

On behalf of keeping up with technological developments; changes and transformations made in many fields such as art, 
trade, politics, and tourism can also be seen in the education field. Education covers and directs all these fields. It meets 
the need of qualified labor force for these fields. Education field, which has utmost importance, cannot be considered as 
deprived of technology. Because, if these opportunities are not used in education, any part of all other fields can be 
missing. Education cannot be separated from technological developments not only for the above-mentioned fields but also 
for the daily needs of individuals. Almost all communication and enlightenment ways of people used in daily life are 
provided by technological tools. If individuals can meet with these tools very often, then trainings should be given to them 
related to the usage of these tools more efficiently and effectively, these tools should be used for their trainings. 

Technological tools have become the center of our daily lives. They continue to make rapid progress. Rate and area of 
utilization of tools such as computer, internet, telephone etc., which are used in order to facilitate the lives of individuals, 
continue to increase day by day (Bayhan, Olgun and Yelland, 2002). This area of utilization expands gradually and 
technology takes part in all fields of life. Especially new generation is born and grows with technology. Indeed, Prensky 
(2001) uses the concept of digital citizens for new generation in his study. Digital citizens use technological tools in 
many fields ranging from education to entertainment, from trade to tourism. Technological tools are indispensable for 
this generation. This condition shows itself in FATIH project, which is put into effect by the Ministry of Education. The 
ways of using technology in a more purposeful and efficient way are being pursued instead of protecting new generation 
from technology. 

Thanks to FATIH project, it is shown that technological developments can be used for students in educational 
environment as well. Technology began to take its place in educational environment with this project. In classrooms, 


^his study has been prepared with reference to notice called ’’An Analyze on Flipped Classroom Learning Model” 
presented in XVIII. World Congress with "preparing today’s education for the future" by World Education Sciences 
Association (AMSE-AMCE-WAER) in Eskisehir Anadolu University between 30 May - 2 June 2016. 
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students use tools such as smart boards, tablets etc. for learning, and they continue to use them at home for cases like 
homework, practice etc. Odaba§i and Namlu (2008) stated in their study that audio-visual tools, computer technologies 
provide great contributions to teachers and students in their studies as a result of the development of technology. 
Information related to life show improvement day by day in communication and information era. It is unlikely to keep up 
with this speed through traditional ways. As a result of this, educational environments which are appropriate for all 
stakeholders of the education, who don’t receive information as is, question, use technological tools effectively, improve 
themselves to have critical thinking skills, should be established. One of the significant ways to create such educational 
environments is educational environments, in which technological tools are included to work. 

It is thought that including technological tools into work provides benefit to all stakeholders of education. This 
condition is also seen in the studies carried out in this field (Davis& Shade, 1994; Odaba§i, 2010; Tezci and Perkmen, 
2013; Spector, 2013). Technological developments, which entered into educational environment, led up new 
developments on behalf of rescuing education from locking in certain environments by expanding its domain. One of 
these developments, subject of our study, is learning model called Flipped Classroom. 

1.2 Flipped Classroom Learning Model 

In this model, students are able to continue their education without depending on their teachers and classrooms and 
breaking off from them. The requirement of the student-oriented education system as a principle of constructivist 
education system can be met by this training and students can commune with education at all hours of the day wherever 
they want by this system. In this way, student will have prior knowledge about the subject before he/she comes to the 
classroom. Students can learn theoretical information before they come to classroom and they can spend their time for 
practice in the classroom. Learning or teaching of a subject can be provided by effective use of field of application. It is 
expected to be learned at the highest level by a model which is called as Flipped Classroom and settled to the literature 
as ’’Flipped Classroom’’. 

Flipped classroom learning model is a learning model, which is being discussed for a long time abroad and given 
importance in our country in recent years. Radical changes are being realized in the education environment with this 
model. Now students learn theoretical information at home and have courses focused on practice in the classroom. The 
allocation of time to practice by students may be a great opportunity on behalf of learning environment (Tucker, 2012) 
and more qualified, effective classroom environment can be created with this model (Bergman and Sams, 2012; Fautch, 
2015). Flipped classroom can be defined as a model, which gives students the opportunity to reach and use information 
individually, while recommending them to do the things they will do in the classroom at home and do the things they 
will do at home in the classroom through solving their own problems by themselves (Verleger& Bishop, 2013). Thus, 
student can apply for learning methods without depending on the classroom environment. The exact opposite situation 
of traditional teaching ways is experienced. The course is not thought by teacher in the classroom by straight speech or 
other methods. Teacher supplies information related to course to his/her student before coming to the classroom and 
students leam this information at home first and then come to the classroom with the knowledge about the subject. 
Therefore, thanks to students coming to the classroom with the prior knowledge about the subject, more time remains 
for group works and practices in the classroom. 

It is stated in some studies made abroad in body of literature that students having education with flipped education 
model are more active and open for improvements compared to students having education with traditional method, 
while successes of students increase with this model, more subjects can be taught in courses, teachers can spend most of 
their time for practices and activities, students have positive attitudes towards flipped classroom learning model and 
their motivation levels are always at the top level (Gannod, Burge &Helmick, 2008; Strayer, 2012; Johnson and Renner, 
2012; Tune, Sturek and Basile, 2013; Mason, Shuman and Cook, 2013; Davies, Dean and Ball, 2013; 
McGivney-Burelle and Xue, 2013; Touchton, 2015). It has been emphasized that flipped learning model is a great 
innovation, but its field of utilization hasn’t been expanded yet as desired, especially universities didn’t do in-depth 
practices and theoretical studies at desired level (Roach, 2014; Bergmann and Sams, 2012; Mattis, 2014). In some 
studies,it is stated that flipped classroom learning model doesn’t increase success but this model is welcomed warmly by 
students (Johnson and Renner, 2012; Missildine, Fountain, Summers and Gosselin, 2013; Findlay and Mombourquette, 
2013; Love, Hodge, Grandgenett and Swift, 2014). 

Some studies conducted about Flipped Classroom model in our country can be listed as follows: 

In their study called as ’’An Example for the Use of Technology As a Material in Language Teaching: Flipped 
Classroom”, Temizyiirek and Unlii (2015) state that all education stakeholders needed to renew themselves in line with 
the developments of educational technology. One of the important fields of this innovation was in language teaching. 
Temizyiirek and Unlii say that language teachers benefit from these developments in their classes and emphasize that if 
teachers don’t synchronize their teaching methods with learning methods of the new generation, learning process will 
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not be successful. Then they emphasize that ’’Flipped Classroom” learning model is one of the models outstanding in 
the West and draw attention that students can monitor theoretical information outside the class where they want unlike 
traditional methods and can make activities given to them as homework with the guidance of their teachers in 
classrooms. 

In his “A Case Study About the Implementation of Flipped Classroom Model in Schools (2015)” titled thesis, Gender 
examined the use and applicability of Flipped Classroom educational model, which is known as the displacement of 
homework and in-class activities and stated as activating the student during the learning process, and made a case study 
in a school. As a result of this study, the researcher stated that even though the workload of teachers increase in cases as 
making research related to learning the model, preparation and presentation of the course materials within the scope of 
the implementation of flipped classroom model; yet students play a more active role in the learning process, take their 
own individual learning responsibilities and spend more time for in-class activities with the transformation of 
homework process which they find boring. As a result of this, he stated that this model is accepted by students and 
makes significant contribution to the success of students. 

In their study prepared from the doctoral thesis called “A New Approach in Higher Education: Opinions of the Students 
for Flipped Classroom Method”, Turan and Gokta§ (2015) tried to determine the opinions of students about flipped 
classroom method. As a result of the study, it is stated that students have quite positive opinions regarding Flipped 
Classroom method. Afterwards, they drew attention to positive opinions of the students as a result of that flipped 
classroom method increases the persistency of learning, it facilitates learning, it is an enjoyable and flexible method. 
Another point to be taken into consideration are the disadvantages of flipped classroom method as there is lack of 
technical tools, it takes lots of time, videos are required to be watched prior to courses. 

In their “Achievability of Flipped Classroom Model in Mobil Learning Environments” titled study, Torun and Dargut 
(2015) remarked the crowded number of students in the current environment and insufficient course time to perform the 
learning activities. They also emphasized the importance of Flipped Classroom model that will meet the expectations of 
the students. By this model, students state that they realize their information process through non-class activities. In 
class, they express an opinion on the subject of strengthening learning and sparing more time for practices. They 
emphasize that in this model they don’t adhere to any place in non-class activities as seen in mobile learning. 

In their “Course at Home, Homework at School” titled study, Demiralay and Karata§ (2014) stated that flipped or 
inverted classroom, Course at Home, Homework at School(flipped classroom) model, which prevails often in foreign 
literature, is a learning model trying to stand out in our country recently. They argued about the place of Course at 
Home; Homework at School model in blended learning environments and examined the development of the model and 
the contribution of the model to learning environments in their study. 

Based on the findings obtained as a result of the research made by Demiralay (2014) under the name of “Analysis of 
Course at Home, Homework at School Model Adoption Process within the Framework of Diffusion of Innovation”, he 
emphasized that Course at Home, Homework at School Model is associated with education with tablet; there isn’t any 
change agent in the diffusion process; there are different decision processes in teacher-teacher, student-teacher, 
administrator-teacher, parent-teacher systems; need variable is effective on the decision of model use, and age groups, 
grade levels, exam preparation status of students are effective on the decision of non-use. The common sense attributed 
to Course at Home, Homework at School Model is that; it is useful and observable learning model for students; for 
teachers it is a mixed flexible learning model, requiring the use of tablets, appropriate depending on experience, 
applicable in several course times or throughout the whole course, requiring perception of institutional support. 

In his “Implementation of Flipped Learning Model in Individual Instrument Violin” titled study, Sever (2014) says that 
it is a model taking students to the center in-class practices. Then, he put the flipped classroom learning into effect in 
the field of violin education. The researcher got his student to watch a video, which was prepared for the student who 
couldn’t come to class due to health problems, and tried to teach his course by this way. The researcher took and 
analyzed the opinion of the student for this implementation after the course. As a result of the analysis, the 
implementation of flipped classroom learning method in individual violin courses saved time for the stakeholders of the 
education and made teaching more effective and efficient. The student felt himself more comfortable and was motivated 
better to improve his skills in this direction by this model. 

In his “Evaluation of Flipped Classroom Implementation in English Teaching” titled thesis, Boyraz (2014) analyzed the 
effect of the new Flipped Classroom teaching method in English teaching on academic success and retention. He 
concluded that the experimental group, who were taught by flipped classroom method, was at a greater level in terms of 
academic success than the control group, who were taught by traditional method. 

In his “Evaluation of Effects of Flipped Classroom Learning Model on Middle-School Students” titled study, Kapgik 
(2014) created two groups consisting of 36 students from 7 th grade as control and experimental groups including 18 
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students within the scope of Scientific and Technological Research Council of Turkey (TUBITAK) project. He taught 
"Population” subject of Social Sciences to control group by normal teaching and to experimental group by flipped 
classroom model. Videos prepared in accordance with the flipped classroom model were requested to be watched by 
students wherever and whenever they want. As a result of the study, an increase was observed in the success of 
experimental group which was taught by using flipped classroom method. 

When reviewing body of the literature, it seen that traditional educational methods are compared with flipped classroom 
learning model throughout the studies. As it can be understood from the comparison of these two models; the situation in 
the education system reverses. Traditional model, in which information is transferred by teacher, gives its place to Flipped 
Classroom learning model, in which information is tried to be leamt by students, and this information is reinforced with 
activities in classrooms. Everything has changed by this model. Ser^emeli (2015) transfers this situation in the study from 
Zownorenga as follows: Flipped classroom approach came up with the idea of giving education traditionally continuing 
in the classroom by being monitored at home. Then, it is intended to absorb in advance given information by different 
methods by the teacher during course time in class. It is achieved with the help of video records, which give possibility 
to prior-watch.Thus, teacher gains the ability to deal with students one to one in-class time. So, time spent in the 
classroom can be evaluated in a more effective manner (Zownorenga, 2013). 

When body of literature is reviewed, the comparison of flipped classroom learning model with traditional model can be 
seen as follows: 



Figure 1. Flipped Classroom Learning Model with Traditional Education Models (Turan, 2015) 

2. Availability of Flipped Classroom Learning Model in Turkish Education 

Flipped Classroom Learning Model may be more effective particularly for the courses aimed at teaching skills. Turkish 
education is a course thought for basic language skills. Basic language skills require practice rather than theory. 
Learning and teaching of a skill can be provided as a result of the effective use of the practice environment. It is 
expected to be learned at the highest level by a model, which is called Flipped Classroom and settled to the literature as 
"Flipped Classroom". 

As basic language skills are in touch with each other and all require application, it is thought that the availability of 
flipped classroom learning model in this course is possible. It may not be enough for the teaching of language skills to 
give lesson only about language skills or teach through some activities put into practice mostly by the teacher. The 
teacher may transmit the videos and presentations that have been prearranged or seem applicable to the students using 
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flipped classroom learning model. The teacher may prepare some questions about the knowledge that is prearranged for 
the students gained by them after the presentation. Students may have theoretical knowledge about the subject before 
attending to the class based on these presentations and talk about the questions that are asked to show their knowledge 
about the presentations. The teacher may use the time saved for giving theoretical knowledge to the class in order for 
the application phase of basic language skills. Considering speech skill in connection with the lesson, the practices may 
be carried into when students attend in the class instead of giving theoretical information about prepared speech 
required by this skill. Thus, the time is saved and the students are not bored in the class due to the theoretical knowledge 
given through simple expression. Discussions may be arranged and some more effective and productive applications 
can be done in order to develop verbal skills of the students. 

Considering the writing skill, the situation is the same. Considering that the knowledge required to be given in the class 
about writing skills have been learnt by the student before, more effective and productive lessons can be taught in order 
for both writing and evaluation process at the class environment. 

2.1 A Recommendation about the Teaching of Ottoman Turkish Course with Reference to Flipped Classroom Learning 
Model 

2.1.1 Preparation to the Lesson 

With reference to the flipped classroom learning model, the preparations required to be realized by the teacher and 
learners of the Ottoman Turkish Lesson have been dwelled on. The aim of Ottoman Turkish lesson is to make students 
gain the language skills and their processes. The preparation phase for Ottoman Turkish lesson should be application 
oriented. Teachers primarily should limit the subject that they are going to teach. They should clearly determine what, 
when and how long they teach. It increases the quality of lesson presentations to be prepared and affects the 
effectiveness on the presentations. It may be useful that the teachers start working by determining the platforms that 
they will share videos with their students. It may be social networks, e-mail or other platforms. They should prepare a 
video presentation about the lesson or use the presentations comply with the target of the lesson through the resources 
that are accord with the subject. The timing of these presentations should be arranged according to the students and 
subjects as long videos may affect students negatively. These videos should pertain to the theoretical part of the lesson. 
Students should have knowledge about the subject before attending to the class. The informative presentations to be 
submitted to the students should clearly explain the subject in general terms and contain various visual and audial 
stimulus. For instance, if alphabet is being taught, short information should be given concerning the historical 
development of Arabic letters and it is ensured that students should focus on the subject. Afterwards, the articulation 
about the pronunciation of these letters should be given. The writing of Arabic letters should be shown practically. Some 
examples should be indicated about the cursive and separate letters. The usage of real environments in videos may be 
more effective. The effectiveness of the videos may be enhanced by showing letters in colors, presenting important 
aspects in different color tones and preparing videos in the class using the board. The videos should be watched by 
those who prepared them or another expert of the field if possible from beginning till the end and the deficiencies 
should be removed if they exist. Thus the videos are put in the final form. 

After preparing videos properly, it should be clarified about what students may learn from the videos. Relatedly, study 
papers should be prepared on an electronic platform. The short, clear and proper questions should be prepared for the 
parts before and after the video. Thanks to the questions before the video, the students shall have knowledge about the 
reason for watching those videos. Besides, the questions may provide high motivation to students before the video. 
Afterwards, they should answer the questions about the things they have learnt from the videos. Through these 
questions, the students may make self-evaluations about the things they learned and prove that they have watched those 
videos. It may help practitioner to have knowledge about the rating of the videos and may also have more comfortable 
practicing environment in the class. 

Lesson presentations and study papers are uploaded to the determined platform with students after being reviewed once 
more. The students should be informed in advance about the time of uploading operation. The process works better if 
the practitioners follow up their students constantly and have a good command of knowledge about the platforms where 
the applications will be loaded. 

The students are required to review the lesson presentations and study papers sent to them by practitioners before the lesson and 
have necessary information about them. Through this way, they will obtain the information about the next lesson. For instance, by 
means of the lesson presentation sent to the students about the next lesson, in which Arabic letters will be handled, the students 
will have knowledge about Arabic letters, observe how to pronounce these letters and how to write them practically and try to 
leam. Thus, the students will have chance to ask more questions, practice and work in groups during the lesson. In this way, they 
may have a positive attitude towards the lesson that they will have knowledge and it may affect the success of the lesson in a 
positive way. The preparations to be done by the teachers and students are indicated in the table below: 
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Table 1. Pre-lesson preparations of teacher and students 

Preparation of teacher 

Preparations of student 

Determination of the time of uploading and platforms where 
teachers share the videos with the students. 

Subject is determined. 

Presentations are prepared about the subject or suitable 
presentations are determined. 

Presentations are reviewed with the experts and they are 
finalized. 

Questions are prepared for the parts before and after the lesson 
presentations. 

Questions are reviewed again with the presentations 

Lesson presentations and study papers are uploaded to the 
determined platform. 

Students are monitored in the platform after uploading process. 

Determination of the time of uploading and platforms where the 
students share the videos with teachers. 

Follows up the lesson presentations and study papers before the 
lesson. 

Has an opinion about the subject and evaluates what s/he teams 
thanks to study papers. 

Has a positive attitude towards lesson as s/he is informed about 
the subject. 

Attends class with a high level of motivation. 

2.1.2 Teaching the Lesson 


With reference to the flipped classroom learning model, the teaching phase of Ottoman Turkish lesson should be 
handled after the preparations of teacher and learners for Ottoman Turkish lesson. After the preparations indicated in 
preparation phase, the students attend to the class with knowledge of the subject. Firstly, the teachers, in order to 
determine their knowledge, draw out the students about some questions specified in study papers. Furthermore, the 
teachers draw out students about the knowledge which is expected to be gained during the lesson presentations. The 


teacher verifies that all of them have watched lesson presentation. In the contrary case, the teacher takes measure by 
finding out the source of the problem. 

The teachers pass to practice part after a brief introduction for the lesson. For instance, the teachers make students 
recognize the Arabic letters by calling them to the board. The practice of writing on the board and pronunciation are 
made by the teacher. Thus, the teacher passes to practice without showing the pronunciation of letters, giving theoretical 
information about letters and writing letters on the board. However, she/he sometimes has to realize those practices. All 
students are given an opportunity to practice and the attendance to the lesson is ensured. Visual and audial stimulus can 
be used as well. A practicing environment can be created to make students learn letters better through educational 
games. 

A studying environment can be created with a group. The students are led to communicate with each other about the 
subject. For instance, each group represents certain letters and they make practice about their characteristics. Some 
groups are created such as the group of cursive letters or separate letters. Thus, the lessons become more entertaining 
and productive. Some difficult subjects may be leamt through in-group or intergroup activities. The deficiencies arising 
from individual differences may be overcome through this way. The students revise the subject in groups or individually 
or a general overview may be realized by the teacher at the end of the lesson. A discussion environment may be created 
about the subject. 

The teachers should be a good observer during the teaching of the lesson and they should determine the failing parts of 
the lesson. The teacher should be a good guide during the lesson. She/he makes lesson workable with the students and 
tries to save enough time for the practicing. The students should be involved in all decisions that will be taken. The 
teachers should ask the opinion of students about the lesson presentations and study papers. Thus, the teachers both 
review the lesson and prepare next presentations more carefully. They inform students about the time of uploading of 
the presentations prepared for the next lesson and warn the students related to these presentations. The preparations to 
be done by the teachers and students during the teaching of the lesson are indicated in the table below: 


Table 2. The preparations to be done by the teachers and students during the teaching of the lesson 


Teachers _ 

Starts to the lesson with attention-grabbing words. 

Draws out students about the lesson presentations and study 
papers. 

Passes to practice related to the lesson. Uses visual and 
audial stimulus. The letters are introduced through 
educational games. 

Creates the groups. 

Ensures in-group and intergroup interactions. 

Ensures the revision of subject in general sense. 

Gets criticism about lesson presentations. 

Gets the opinions of students about the next lesson 
presentation and determines the time for sharing these 
presentations. _ 


Students _ 

Be prepared for the lesson. 

Talks about the study papers and presentations that they have 
watched. 

Carries out the practices that should be done during the lesson. 
Follows up visual and audial stimulus. Tries to recognize letters 
through educational games. 

Determines the groups. 

Creates an interaction environment in-group and intergroup. 

Reviews the subject in general sense. 

Makes criticism about the lesson presentations. 

Opines about the next presentations and be informed about the time 
of sharing of these presentations for the next lesson. 
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2.1.3 Evaluation of Lesson 

With reference to flipped classroom learning model, the following points may be indicated about the evaluation process 
of Ottoman Turkish Lesson: The students have required knowledge about the subject after the studies indicated during 
the teaching of the lesson and they realize adequate practice. Thus, an intergroup discussion environment is created 
related to the lesson. The teacher may lead in-group and intergroup students to ask questions to each other about the 
subject. Teachers may interfere to the process from time to time. The evaluation process may be realized through study 
papers, hollowing the lesson presentations, the questions on study papers may be asked again. 

The evaluations may be realized by using audiovisual tools. Lor instance, students may both be asked to give 
information about those letters theoretically and make pronunciation and writing practices. With the reference to the 
short texts to be projected to the board, some questions may be asked about the letters and the usage of these letters, 
hollowing questions may be asked about the lesson and the practice at the end of the lesson: What have you leamt? 
Students may be asked to list the answer of this question. Where and how did you leam? By means of this question, the 
teacher has knowledge about the stakeholders and tools during the learning process. Students may also be asked to 
prepare questions about the subject and practice. Thus, the questions forgotten or ignored by the teacher may be 
determined. 

3. Conclusion and Recommendations 

It has been concluded that flipped classroom learning model is an applicable model for all learning skills. This model is 
applicable in each class level where language education is given if required infrastructure is created. As indicated above, 
another aspect obtained as a result of this study is that the teachers show their skills to make a good preparation and 
transform the classroom into an effective practicing environment for the students. It is concluded that the teachers and 
students should be informed about this model. It is also determined that the education planners, teachers and principals 
have required information about flipped classroom learning model and make an endeavor to provide material and 
environment for this model and consequently the education may be saved from being trapped inside four walls in 
information and communication era if these conditions are ensured. 

In conclusion, the time out of class prepares learning individuals for the studies realized in the class through flipped 
classroom learning model. The teachers evaluate these out-of-class learning’s and preparations. Students learn in an 
effective and productive way without remaining passive in the classroom environment thanks to this model. Most of the 
time offers opportunity for an active education inside the classroom in company with a teacher rather than a theoretical 
information education in flipped classroom learning model. According to these features of flipped classroom learning 
model, it can be said that this model is effective, productive and practicable compared to the traditional education 
method. Thus, it shows that the examined model is practicable in Turkish educational field. 

The student can reach to required information when needed by receiving education in an active platform if flipped 
classroom learning model is used with the models such as digital learning model. When considering the pedagogic 
features of the student, it privatizes the education, makes education productive and allows effective teaching for student 
in flipped classroom learning model and digital platforms (Gender, Gurbulak and Adiguzel, 2014; Seamen & Gaines, 
2013; McGivney & Xue, 2013; Talbert, 2012; Toto and Nguyen, 2009). The teacher, in flipped classroom learning model, 
is no longer a teacher who transmits the information in the class through different technological devices. Teacher may 
present learning platforms to students at different times through individual and group studies. It is concluded that the 
teacher may realize more productive studies concerning the subjects that are not comprehended by the students (Sergemeli, 
2015; Hamdanvd, 2013). This model allows more comfortable education ambiance for the teacher and students. It also 
allows more effective and productive education process for all stakeholders of the education. Thus, it is concluded that 
the students, who are supposed to be active in language skill teaching, leam language skills better thanks to this model. 

The recommendations about the availability of flipped classroom learning model in Turkish education are listed below: 

1. hirstly, the teachers should have required knowledge about the flipped classroom learning model. 

2. The equipment to be used both by the teachers and students should be supplied for this model and required 
background should be prepared for their usage. 

3. The teachers should prepare lesson presentations in an effective and qualified way. 

4. The studies should be realized about the usage of flipped classroom learning model in Turkish education and 
Ottoman Turkish lesson in private besides practical studies in related universities. 

5. Special units should be created concerning the application of this model within the body of universities. 
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